Abstract
The area of decision making (DM) has been studied in a wide range of contexts, although 26 clear guidelines on how the process may consistently be optimised have proved elusive. As 27 Kahneman and Klein (2009) identified; "the intuitive judgments of some professionals are 28 impressively skilled, while the judgments of other professionals are remarkably flawed" (p. 29 518). Accordingly, the underpinning reasons as to 'why' a particular decision has been taken 30 are of great interest. Investigation has spanned areas such as business (Baker, 1981; Geva, 31 2000; Kourdi, 2003) , medicine and nursing (Lopez, In seeking to improve DM, a number of perspectives have been proposed; for 37 example, naturalistic decision making (Chase & Simon, 1973; deGroot, 1946 deGroot, , 1978 and 38 Heuristics and Bias (Goldberg, 1970; Meehl, 1954) , to try and explain how perceived experts 39 in various domains make decisions. Most recently, however, at least in coaching, the focus 40 has turned to two alternative but interlocked perspectives. Firstly the ideological and over-41 arching philosophical positioning of practitioners known as 'epistemology'. This is 42 compared with the more micro-and meso-level DM process identified as professional 43 judgement and decision making (PJDM) . 44 This review is concerned with the DM of sports coaches and, more specifically, those 45 working within cricket. As with many sports, DM (of both players and coaches) is of 46 significant interest, especially when the constraints of the sport are considered. Unlike 47 numerous other sports, cricket presents many unique challenges in relation to playing and 48 training for the game for those involved; for example. Against these significant challenges, it is interesting here to note previous work on DM in 69 cricket by Cotterill (2004) , which describes; 70 Cricket is a game where decision-making is of paramount importance. For each 71 discrete passage of play (ball that is bowled) the batter needs to make a decision about 72 the shot that is going to be played, the bowler needs to make a decision about the type 73 of ball that is going to be bowled, the wicket keeper needs to decide where to stand, 74 and the captain needs to make decisions regarding the positions of the fielders. As a (Coles, 2006) . In a more applied sense, it has been suggested that professional practice is 110 largely a series of decisions in terms of assessing which issues require attention, setting goals, 111 finding or designing suitable courses of action, and evaluating and choosing among 112 alternative actions (Simon, 1986 with uncertainly, taking risks and weighing up options which are specific to the demands of 152 the environment in which they are working (Conley, 1988) . That said, it would appear that it 153 is not simply personalised choices that practitioners are making and that decisions are often 154 influenced by a range of factors, including tradition and culture. For example the work of 155 Lave and Wenger (1991) around communities of practice (CoP) outlined that individuals 156 have to 'absorb and be absorbed' in order to be welcomed into their CoP. Indeed, it could be 157 argued then that any profession is influenced by social, historical and ideological constraints. (Kretchmar, 1994) . 217 The underpinning of a philosophy is an individuals' epistemological stance. 218 Epistemology is the branch of philosophy concerned with the nature and scope of knowledge.
219
It is concerned with answering the questions of what is knowledge, how is it acquired, and 220
how we know what we know . Epistemology is said to develop as a 221 result of home and educational life (Anderson, 1984) and is important because it is 222 fundamental to how we think, perceive, value and learn about knowledge (Perry, 1981) . Perry's research (1968, 1970, 1981) and, more recently, the work of Entwistle and 
